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Abstract: The Pinjara community, also known by various names such as Dodekula in Andhra Pradesh and
Mansur in North India, has been historically engaged in cotton-related activities, particularly cotton ginning and
commerce. Despite their traditional significance in various districts of Karnataka, the community faces challenges
in terms of educational attainment. This research paper aims to comprehensively examine the educational status
of the Pinjara community, shedding light on their current situation, challenges, and potential pathways for

improvement.
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Introduction:

The Pinjara community's educational status is a crucial aspect reflecting their overall socio-
economic development. Understanding their educational challenges and achievements is vital
for devising effective strategies to uplift the community. This research paper aims to fill the
existing gap in the literature by providing an in-depth analysis of the educational status of the
Pinjara community. The Pinjara community's historical roots, migration patterns, and
traditional occupations will be explored to provide context to their educational journey.
Understanding the historical context is essential for identifying the factors that have shaped the
community's educational status over time.

Current Educational Landscape:

This section will present a comprehensive overview of the current educational status of the
Pinjara community. Key indicators such as literacy rates, enrollment in primary, secondary, and
higher education, and dropout rates will be analyzed. Additionally, the availability and

accessibility of educational infrastructure and resources in Pinjara settlements will be discussed.
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Challenges Faced by Pinjara Students:

Identifying and analyzing the challenges faced by Pinjara students is crucial for developing
targeted interventions. Factors such as economic constraints, social discrimination, and lack of
awareness about the importance of education will be explored. Interviews and surveys with
community members may provide valuable insights into these challenges.

The 2011 Census indicated that Muslims constituted approximately 14.2 percent of India's
total population, with some states exhibiting higher percentages, notably undivided Jammu and
Kashmir followed by West Bengal. Unfortunately, up-to-date information on the educational
status of Muslims in India post-2011 Census is unavailable, pending the operationalization of
the 2021 Census.

India's education system, marked by diversity in religions, cultures, and languages, has not
consistently ensured equal opportunities. Muslims, as the most significant religious minority,
have historically encountered challenges in accessing education. Dating back to the medieval
period, Muslims played a pioneering role in establishing formal educational institutions like
madrasas and Islamic learning schools. During the British colonial era, despite resource
constraints, leaders such as Sir Syed Ahmed Khan advocated for Muslim education, leading to
the establishment of the Muhammadan Anglo-Oriental College, now Aligarh Muslim
University.

The Sachar Committee highlighted lower literacy rates among Muslims compared to the
national average. Barriers such as poverty, limited access, and discrimination contributed to
lower attendance and higher dropout rates among Muslim students, especially in primary
education. Challenges persist in higher education, with a meager 4.9 percent of Muslims
enrolled in universities, potentially due to factors like inadequate access to quality education
and financial constraints.

Government initiatives, such as the Maulana Azad Education Foundation scholarships and the
Sarva Shiksha Abhiyan, aim to bridge educational gaps. However, these efforts have not fully
addressed the disparities, necessitating a more comprehensive approach.

Challenges Faced: The multifaceted challenges facing Muslim education in India include
limited access to quality education and pervasive poverty. Despite government initiatives, the
educational status of Muslims remains concerning. Addressing these challenges requires
increased resources and support for minority education. A concerted effort is needed to
improve the education of Muslim students, promoting community development and
contributing to the nation's overall progress.

Education for All: The dream of education for all in India, inclusive of Muslim education,
hinges on achieving parity across societal segments. Bridging the gender gap is crucial,
especially concerning Muslim girls. Historical barriers, including poverty and cultural norms,
have hindered the education of Muslim girls. Government initiatives, like the Maulana Azad
National Fellowship and National Scholarship Scheme for Minority Students, aim to
encourage the education of Muslim girls. Despite progress, challenges persist, such as poverty,
insufficient school infrastructure, and cultural norms that impede gitls' education.

In summary, while Muslim education in India has historically played a vital role in social and

economic development, achieving the goal of education for all, especially for Muslim children,
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remains a distant objective. Challenges persist, necessitating sustained efforts to ensure equal
access to quality education for all, irrespective of socio-religious backgrounds. The available
data from UDISEPlus & AISHE has enabled a detailed analysis of various indicators, shedding
light on aspects of Muslim education not previously explored.

This research was conducted among Pinjara community in North Kartaka districts with sample
size of 670. The findings related to Educational Status of Pinjara community can be
understood by looking at the tables given bellow;

Educational Status

Table.No.1
Educational Status:
What is your Education Level Tow
Percentage | Respondents 1

Illiterate 26.7 179 670
SSLC 57.5 385 670
PUC 8.8 59 670
Degree 6.6 44 670
Masters 0.6 4 670

Educational Status

600.0

385
400.0
200.0 179
' 267575 88 66 06 [] 59 44 4
— —_—
0.0
1 2

M [lliterate W SSLC PUC ®Degree M Masters

Table No.1 outlines the educational status of the surveyed population, providing a breakdown
of respondents based on their educational levels. Approximately 26.7% of respondents,
accounting for 179 individuals out of the total 670, reported being illiterate. A significant
majority, comprising 57.5% or 385 respondents, indicated having attained education up to the
SSLC (Secondary School Leaving Certificate) level. Additionally, 8.8% of respondents, totaling
59 individuals, reported completing their education at the PUC (Pre-University Course) level,
while 6.6% or 44 respondents stated having a degree. A minimal percentage of 0.6%,
equivalent to 4 individuals, reported having a master's degree. These percentages highlight a
diverse range of educational backgrounds within the surveyed population, with a notable
proportion having education up to SSLC and varying levels of educational attainment beyond
that. The data suggests a varied distribution of educational levels among the respondents, with
a substantial representation at the SSLC level and a range of educational achievements beyond.

® Majority of the respondents fall under the category of illiterates and school dropouts.

® Major reason for this situation is post high school the approachability to colleges is less.

e Transportation facility is not available
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® The economic condition of the Pinjara community push the younger generation work
by force at the early age of their teenage.

e There is opinion that even after getting higher education it is very difficult to get a job
in the locality, so instead they prefer to dropout from school after high school.

e Employment of opportunity is very less. They do not prefer to sned their children to

cities and towns for higher education.

Reason for School Dropout

Table. No 2

Tota
What is the reason for your dropout
Percentage | Respondents 1

Family problem 92.5 620 670
Financial 7.0 47 670
Distance of the institution 0.3 2 670
Other 0.0 0 670

Reason for School Dropout

1000.0 620
500.0
925 70 03 0.0 47 2 o0
1 2
B Family problem B Financial

Distance of the institution ® Other

Table No. 2 provides insights into the reasons for educational dropouts within the surveyed
population. A significant 92.5%, comprising 620 respondents out of the total 670, reported
family problems as the primary reason for their educational dropout. Financial constraints were
cited by 7.0% of respondents, with 47 individuals indicating this as a contributing factor. The
distance of the institution was mentioned by a minimal 0.3%, equivalent to 2 respondents.
Interestingly, no respondents attributed their dropout to other reasons. These percentages
underscore the predominant influence of family-related issues as a key factor leading to
educational discontinuation among the surveyed individuals, with financial constraints and
distance playing a comparatively smaller role. In summary, the data suggests that family
problems significantly contribute to educational dropouts, while financial issues and distance
from the institution are less frequently reported factors in this particular survey.

® [t shows that the rural community and their life style is pulling children from the

schools.
e Family commitments like financial security or depends among the family force the

younger generation to dropout from schools and push them to earning.

1966



Educational Status of Pinjaras among Muslims

School Dropout
Table.No.3
[s there any dropout in your family/Not Respondent | Tota
completed SSLC Percentage s 1
Yes 54.9 368 670
No 45.1 302 670
Dropout before SSLC
400.0 368 302
300.0
200.0
100.0 >49 451
0.0 I
1 2
HYes ENo

Table No.3 presents information on educational dropouts or individuals who have not
completed SSLC within respondents' families. A notable 54.9%, comprising 368 individuals
out of the total 670, reported the presence of educational dropouts or those who have not
completed SSLC in their families. In contrast, 45.1% of respondents, totalling 302 individuals,
indicated that there are no such instances of educational dropouts within their families. These
percentages highlight a substantial prevalence of educational discontinuation or incomplete
SSLC within the families of more than half of the surveyed individuals. The data suggests a
significant representation of educational dropouts or those not completing SSLC within the
surveyed families, while a considerable portion reports the absence of such instances in this
particular survey.

e Lower economical condition of the family pulls them out of the school.

e It is also understood that the need for labour in the field of the family demands their

discontinuation of education

Opinion on boys Education

Table.No.4
Do you think education is important for Respondent | Tota
boys Percentage s 1
Yes 93.6 627 670
No 6.7 45 670
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Table No.4 outlines respondents' perspectives on the importance of education for boys. A
substantial 93.6%, comprising 627 individuals out of the total 670, expressed the belief that
education is important for boys. In contrast, 6.7% of respondents, totaling 45 individuals,
indicated the viewpoint that education is not important for boys. These percentages underline
a strong consensus among the surveyed population regarding the significance of education for
boys. The data suggests a prevailing belief in the importance of education for boys within the

surveyed individuals, with a minority holding the opposing viewpoint in this particular survey.
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Opinion for Boys Education

700.0
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500.0
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200.0
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The school dropout is high among the Pinjara community even though they express

93.6

6.7

627
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that the education for boys is very important.

The education ration among the generations itself very less compared to other

communities within the Muslim community

Reason for Boys Education

Table No.5 outlines the reasons respondents attribute to why boys should receive an education.
The data indicates that 51.0% of respondents, totaling 342 individuals out of the total 670,

45

Table.No.5
) Tota
Why boys should get education
Percentage | Respondents 1
Job 51.0 342 670
Social Status 47.6 319 670
Better Spouse 4.5 30 670
Knowledge 96.9 649 670
Reason for boys Education
1000.0
500.0

0.0

1

H]job M Social Status

— mm B
2

Better Spouse
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believe that education for boys is essential for job opportunities. Additionally, 47.6% of
respondents, representing 319 individuals, associate boys' education with improved social
status. A smaller but notable 4.5%, comprising 30 respondents, consider education as a
pathway to securing a better spouse for boys. The vast majority, 96.9%, expressed the viewpoint
that education is crucial for knowledge acquisition. These percentages reveal a multifaceted
perspective on the significance of boys' education, encompassing factors such as career
opportunities, social status improvement, securing a better spouse, and the pursuit of
knowledge. The data suggests a diverse set of reasons attributed to the importance of education
for boys among the surveyed individuals, with a particularly strong emphasis on knowledge
acquisition.

e The Pinjara community gives importance for social status and job, they feel that

education is a mean for social mobility.
e They are of opinion that the education leads to better employment of opportunities,

but it is noted that the community members do not want to move out of their village or

locality.
Opinion about Girls Education
Table.NO.6
Do you think education is important for Respondent | Tota
girls Percentage s 1
Yes 100.0 670 670
No 0.3 2 670

Opinion for Girls Education

1000.0 670
500.0 1000 o5 . ,
1 2
HYes ®No

Table No.6 indicates a unanimous consensus among the surveyed individuals regarding the
importance of education for girls. A striking 100.0%, representing all 670 respondents out of
the total, expressed the belief that education is crucial for girls. In contrast, a minimal 0.3%,
equivalent to only 2 individuals, held the opposing viewpoint that education is not important
for girls. These percentages underscore a strong and near-universal agreement on the
significance of education for girls within the surveyed population. The data suggests a
unanimous belief in the importance of education for girls among the respondents, with an
extremely small minority expressing a contrary opinion in this particular survey.

® Among Pinjara community there is no negative feeling about girls education, they are

of opinion that it gives better social status within the community.
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Reason for Girls Education

Table.No.7
Why girls should get education Tota
Percentage | Respondents 1
Job 7.0 47 670
Social Status 3.0 20 670
Better Spouse 3.7 25 670
Knowledge 98.4 659 670

Reason for Girls Education

800.0 659
600.0
400.0
4
200.0 70 30 37 0 47 20 25
- —
0.0
1 2

H]ob ™ Social Status ™ Better Spouse ® Knwoledge

Table No. 7 outlines respondents' perspectives on the reasons why girls should receive an
education. The data indicates that 7.0% of respondents, totalling 47 individuals out of the
total 670, associate girls' education with job opportunities. Additionally, 3.0% of respondents,
representing 20 individuals, believe that education contributes to enhancing social status for
girls. A smaller percentage, 3.7%, comprising 25 respondents, consider education as a factor in
securing a better spouse for girls. The overwhelming majority, 98.4%, expressed the viewpoint
that education is crucial for knowledge acquisition among girls. These percentages reveal a
multifaceted understanding of the importance of girls' education, encompassing aspects such as
career opportunities, social status improvement, securing a better spouse, and a strong
emphasis on knowledge acquisition. The data suggests a diverse range of reasons attributed to
the importance of education for girls among the surveyed individuals, with a particularly strong
emphasis on knowledge acquisition.
® Majority of the Pinjaras community members responded that girl’s education is very
important for the societal knowledge. It establishes better space for the female

community among Pinjaras

Preference for Type of Schooling

Table.No.8
Tota
hat ki f schooli f
What kind of schooling you prefer Percentage | Respondents 1
Coeducation 55.8 374 670
Non coeducation 44.2 296 670
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Type of Schooling

374
400.0

296
0.0 I —
1 2

H Coeducation ™ Non coeducation

Table No. 8 provides insights into respondents’ preferences regarding the type of schooling
they favor. A majority of 55.8%, comprising 374 individuals out of the total 670, expressed a
preference for coeducation. In contrast, 44.2% of respondents, totaling 296 individuals,
indicated a preference for non-coeducation. These percentages highlight a relatively balanced
distribution of preferences between coeducation and non-coeducation within the surveyed
population. The data suggests a diverse range of schooling preferences among respondents,
with a slight majority favouring coeducation and a significant proportion expressing a
preference for non-coeducation in this particular survey.
e Approachability of primary education is through Govt Schools, and most of the govt
schools as Coeducation oriented institutions.
e Pinjara Community people are not having any negative sentiments for Coeducation,
neither they have positive sentiment towards coeducation
e [f the approachability to Non coeducation institution is fulfilled, they have a tendency
to send their Girtl children to gitls’ school

Preference for Schooling

Table.No.9

Tota
Which type of schooling you prefer
P gyoup Percentage | Respondents 1

Government 91.3 612 670
Private 6.7 45 670
Aided 0.0 0 670

Preference for Schooling

800.0
612
600.0
400.0 I
200.0 91.3
45
6.7 .
I —
0.0
1 2

B Government M Private Aided

Table No. 9 provides insights into respondents’ preferences regarding the type of schooling
they favor. A substantial 91.3%, comprising 612 individuals out of the total 670, expressed a
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preference for government schools. In contrast, 6.7% of respondents, totaling 45 individuals,
indicated a preference for private schools. Interestingly, no respondents reported a preference
for aided schools. These percentages highlight a strong inclination towards government schools
within the surveyed population, with a minority expressing a preference for private schools and
none indicating a preference for aided schools. The data suggests a predominant preference for
government schools among the respondents in this particular survey.

e The environment and present education system and facilities provided by the Govt has
satisfied the community people and they prefer their children to study at Govt Schools
rather than private schools.

® We can observe that the approachability to Pvt Educational institution is very less and
the economic condition of Pinjara community at rural sector is not that good as their

income is very low.

Reason for Preference to Govt Schooling

Table.No.10
Why do you prefer Government school Respondent | Tora
Percentage s 1
Affordability 0.1 1 670
Approchability 15.2 102 670
Quality of Education 100.0 670 670

Reason for preference for Govt

School
800.0 670
600.0
400.0
200.0 100.0 102
0.1 152 1
0.0 - [ |
1 2

H Affordability B Approchability Quality of Education

Table No.10 outlines the reasons behind respondents' preference for government schools.
Notably, 0.1%, equivalent to 1 respondent out of the total 670, mentioned affordability as a
factor influencing their preference for government schools. A significant 15.2% of
respondents, totaling 102 individuals, expressed a preference based on the approachability of
government schools. However, the overwhelming majority, 100.0%, representing all 670
respondents, cited the quality of education as the primary reason for favoring government
schools. These percentages highlight a unanimous consensus among the surveyed individuals
regarding the importance of the quality of education provided by government schools as the
driving factor behind their preference. The data suggests a near-universal preference for
government schools based on the perceived quality of education, with approachability also

playing a notable role, and only a marginal consideration for affordability in this particular
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survey.
® The response of the Pinjara community denoted that they have no issues with the
quality of the education provided at their local Govt Schools.
® As there are government primary schools at every village, most of the families prefer to
send their children to local government schools due to the approachability of the local

institution

Reasons for Preference to Pvt Schooling

Table.No.11
Tota
hy d fer Pri hool
Why do you prefer Private schoo Percentage | Respondents 1
Affordability 0.1 1 670
Approchability 3.7 25 670
Quality of Education 98.4 659 670

Reason for preference for Pvt School

800.0 659
600.0
400.0
200.0 01 37 °* 1 25
0.0 e
1 2

m Affordability =~ ® Approchability Quality of Education

Table No. 11 outlines the reasons behind respondents' preference for private schools. A
minimal 0.1%, representing 1 respondent out of the total 670, mentioned affordability as a
factor influencing their preference for private schools. Additionally, 3.7% of respondents,
totaling 25 individuals, expressed a preference based on the approachability of private schools.
The overwhelming majority, 98.4%, comprising 659 respondents, cited the quality of
education as the primary reason for favoring private schools. These percentages underscore a
strong consensus among the surveyed individuals regarding the paramount importance of the
quality of education provided by private schools as the primary motivation for their preference.
The data suggests a near-universal preference for private schools based on the perceived quality
of education, with approachability playing a smaller role and only a marginal consideration for
affordability in this particular survey.

e [t is noted that the Pinjara community people wish to send them to Private Schools as
they are with a opinion that the quality of the education in the private schools is
comparatively good to Govt Schools.

® Very minimal number of respondents have told, due to govt buses private schools are
approachable and fee structure of the private schools are manageable, hence they may

send to Pvt Educational institutions in future.
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Recommendations:

Enhance Accessibility to Higher Education:

Establish more higher education institutions in or near Pinjara communities to improve
accessibility for pursuing advanced degrees.

Introduce scholarship programs specifically targeting Pinjara students to ease financial
constraints associated with higher education.

Invest in School Infrastructure:

Upgrade and improve infrastructure in government schools to provide a conducive learning
environment.

Focus on building separate girls' schools and enhancing facilities to encourage higher
enrollment and retention of female students.

Address Transportation Challenges:

Develop reliable and affordable transportation options to connect Pinjara communities with
educational institutions, especially those located at a distance.

Collaborate with local authorities to ensure safe and efficient transportation for students,
reducing the impact of commuting on dropout rates.

Promote Awareness and Counseling:

Conduct awareness campaigns within Pinjara communities to emphasize the long-term benefits
of education, dispel myths, and address concerns related to employment opportunities.
Establish counseling centers to guide students and parents in making informed decisions about
education and career paths.

Economic Empowerment Programs:

Implement vocational training programs tailored to the needs of Pinjara communities to
enhance employability.

Encourage skill development initiatives that align with local economic activities to provide
alternative avenues for sustainable livelihoods.

Community Engagement:

Collaborate with local community leaders, religious figures, and influencers to promote the
importance of education within the Pinjara community.

Organize community events, workshops, and seminars to foster a positive attitude towards
education and address specific concerns.

Employment Opportunities within Localities:

Advocate for and facilitate the establishment of small-scale industries or businesses within
Pinjara localities to create job opportunities and reduce the need for migration in search of
employment.

Encourage entrepreneurship among Pinjara youth through training and financial support.
Regular Monitoring and Evaluation:

Establish a monitoring and evaluation system to assess the impact of educational initiatives on
Pinjara communities regularly.

Use data-driven insights to make informed policy decisions and adjust strategies based on the

evolving needs of the community.

Collaboration with NGOs and Civil Society:
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Partner with non-governmental organizations (NGOs) and civil society groups that specialize in
education and community development to leverage additional resources and expertise.

Implement joint projects aimed at addressing specific challenges faced by Pinjara Muslims in
education.

Inclusive Policies:

Ensure that affirmative action policies are effectively implemented to address the specific
educational needs of Pinjara communities.

Regularly review and update policies to adapt to changing circumstances and emerging challenges.
Implementing these recommendations requires a collaborative effort involving government
agencies, local authorities, educational institutions, NGOs, and the Pinjara community. By
addressing systemic challenges and promoting inclusivity, these measures can contribute to the
holistic improvement of the educational status of Pinjara Muslims.

Conclusion:

In conclusion, the comprehensive recommendations outlined above present a roadmap for the
upliftment of educational standards within the Pinjara community. By enhancing accessibility to
higher education through new institutions and targeted scholarships, addressing infrastructure and
transportation challenges, and promoting awareness and counseling, a foundation is laid for
academic advancement. Economic empowerment programs, community engagement initiatives,
and the creation of local employment opportunities further strengthen the educational ecosystem.
Regular monitoring, collaboration with NGOs, and inclusive policies are essential components for
sustained progress. It is imperative for a collective effort involving various stakeholders to
implement these measures, fostering a conducive environment for education within the Pinjara

community and contributing to a more inclusive and empowered future.
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